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ABSTRACT: This study examines the implementation of millennial figh in
madrasahs in Mandailing Natal, Indonesia, to bridge Islamic tradition and
digital modernity for Generation Z. Adopting a qualitative case study design,
data were collected from three accredited madrasahs (A, B, and C) through
in-depth interviews with principals, figh teachers, and students, participatory
observations in classrooms and digital environments, and analysis of
curriculum documents and teaching materials. Data validity was ensured
through triangulation of sources (comparing perspectives of teachers,
students, and documents), methods (integrating interviews, observations, and
document analysis), and theories (referencing magashid sharia and digital
education frameworks). Thematic analysis, based on Miles and Huberman’s
model, identified patterns of challenges and opportunities. Findings indicate
that millennial figh implementation is hindered by normative curricula
focused on classical figh, limited teacher capacity in digital issues,
inadequate technological infrastructure, dominant traditional values, and
negative social media influences, such as hate speech and cyberbullying.
However, significant opportunities arise from students’ enthusiasm for
contemporary figh, teachers’ openness to innovation, and technology’s
potential as an interactive learning medium. The proposed millennial figh
curriculum model integrates magashid sharia principles into social media
ethics, contemporary fatwas on digital transactions, and real-world case
studies. This model enhances students’ digital ethics awareness, teachers’
pedagogical skills, and madrasahs’ adaptability. Theoretically, millennial
figh enriches contemporary Islamic education, supporting Sustainable
Development Goals for inclusive education with substantial local and global
implications.

Penelitian ini mengkaji implementasi figih milenial di madrasah-madrasah
Mandailing Natal, Indonesia, untuk menjembatani tradisi Islam dengan
modernitas digital bagi Generasi Z. Mengadopsi desain studi kasus kualitatif,
penelitian ini mengumpulkan data dari tiga madrasah berakreditasi (A, B, dan
C) melalui wawancara mendalam dengan kepala madrasah, guru figih, dan
siswa, observasi partisipatif di kelas dan lingkungan digital, serta analisis
dokumen kurikulum dan materi ajar figih. Validitas data diperkuat melalui
triangulasi sumber (membandingkan perspektif guru, siswa, dan dokumen),
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metode (mengintegrasikan wawancara, observasi, dan analisis dokumen),
dan teori (mengacu pada magashid syariah dan teori pendidikan digital).
Analisis tematik berdasarkan model Miles dan Huberman digunakan untuk
mengidentifikasi pola tantangan dan peluang. Temuan menunjukkan bahwa
implementasi figih milenial terhambat oleh kurikulum normatif yang
berfokus pada figih klasik, keterbatasan kapasitas guru dalam isu digital,
infrastruktur teknologi yang minim, nilai-nilai tradisional yang dominan, dan
dampak negatif media sosial seperti ujaran kebencian dan cyberbullying.
Namun, peluang signifikan muncul dari antusiasme siswa terhadap figih
kontemporer, keterbukaan guru untuk berinovasi, dan potensi teknologi
sebagai media pembelajaran interaktif. Model kurikulum figih milenial yang
diusulkan mengintegrasikan prinsip magashid syariah ke dalam etika
bermedia sosial, fatwa kontemporer tentang transaksi digital, dan studi kasus
nyata. Model ini meningkatkan kesadaran etika digital siswa, keterampilan
pedagogis guru, dan reputasi madrasah sebagai institusi adaptif. Secara
teoretis, figih milenial memperkaya pendidikan Islam kontemporer,
mendukung Tujuan Pembangunan Berkelanjutan untuk pendidikan inklusif
dengan implikasi lokal dan global.
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INTRODUCTION

In an ever-evolving digital era, madrasahs, as Islamic educational institutions, face
significant challenges in bridging religious traditions with the dynamics of modernity
(Astuti etal., 2024; Hudaa et al., 2024; Patria, 2023; A. Rohman et al., 2023). Generation
Z, aged between 13 and 18 years, constitutes the dominant demographic group in
madrasahs and inherently possesses unique characteristics as “digital natives” (Bennett,
2012; Chambers, 2013; Nufiez-Gomez et al., 2012; Teo, 2013). Growing up amidst the
information technology revolution, they engage with social media not merely as a
communication tool but as a living space that shapes their identity, values, and
behaviour. In this context, figh, as a core discipline in the madrasah curriculum, is under
special focus for recontextualization to address the needs of this generation without
losing the essence of Islamic teachings (Junaedi, 2016). Millennial figh, a concept
integrating Islamic legal principles with contemporary life realities, particularly in the
realm of social media, emerges as critical for in-depth exploration (Adnan & Uyuni,
2021; Novriantoni & Dewi, 2024).

Theoretically, figh has long been recognized as an adaptive legal system responsive to
changing times (Abdullah et al., 2013; Gad Makhlouf, 2021; Rohayana & Muhtarom,
2021; Ulum & Arifullah, 2024). According to Imam Al-Shafi’i in his work Al-Risalah,
figh is a dynamic and contextually responsive discipline rooted in the socio-cultural
realities of society (Purwanto, 2019). However, in practice, its application often
becomes trapped in rigid formalism, making it difficult for the younger generation
immersed in the digital world to accept (Azra, 2012). Several prior studies indicate that
the majority of madrasah students feel disconnected from the figh material taught,
perceiving it as irrelevant to their daily lives (Afriyanto & Anandari, 2024; Juandi &
Yasid, 2016; Luthfi & Mursyidi, 2024; Majid et al., 2024; F. Rohman, 2017). This
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creates a gap between traditional Islamic values and Generation Z’s need for self-
actualization in the virtual world. Consequently, the urgency of this study lies in
reinforcing figh as a bridge between Islamic tradition and digital modernity.

Social media, as a global phenomenon, has transformed how humans interact,
communicate, and construct their identities. Over 4.8 billion people worldwide actively
use social media, with the majority being Generation Z (Pavani & Shyamala, 2024;
Rafli, 2024; Singh et al., 2012). In Indonesia, data from We Are Social (2023) reveal
that 77% of the population is active on social media, spending an average of 8 hours per
day (Annur, 2023). This phenomenon underscores that social media is no longer just a
communication platform but an ecosystem influencing individuals' mindsets,
behaviours, and even morality. Within this context, millennial figh becomes an essential
instrument for providing ethical guidance to Generation Z, enabling them to navigate
social media wisely.

Madrasah 4.0, as a technology-based Islamic education concept, offers significant
opportunities to address these challenges. This concept involves not only the integration
of technology into the learning process but also a transformation toward a more
inclusive and adaptive educational paradigm (Alhamuddin et al., 2020; Hasanah, 2021;
Irawan, 2019). According to Ramli et al. (2013), Madrasah 4.0 must produce
educational outcomes that are not only religious but also technologically literate and
ethically grounded in the digital realm (Anugerah, 2023; Kusmawati & Surachman,
2019). However, research on the implementation of Madrasah 4.0 remains limited,
particularly regarding the development of a figh curriculum tailored to Generation Z’s
needs. This study aims to fill this gap by examining how figh can be reformulated into
millennial figh relevant to the social media context.

The primary challenge in developing millennial figh lies in integrating Islamic sharia
principles with the rapidly evolving dynamics of the digital world. For instance, issues
such as privacy, hate speech, plagiarism, and cyberbullying represent emerging
phenomena not fully addressed in classical figh literature (Cahyani, 2018). According
to Al-Qaradawi, figh must provide concrete solutions to contemporary issues while
adhering to the principles of magashid sharia—namely, the protection of religion, life,
intellect, lineage, and property (Baharuddin et al., 2019; Mohd Yusob et al., 2015;
Takim, 2014). This approach serves as the theoretical foundation for this study in
developing millennial figh relevant to Generation Z’s experiences on social media.

This research is also driven by the fact that literature on digital figh remains scarce.
While some previous studies have explored topics such as social media ethics and
technology-related fatwas (Decamp, 2015), most are descriptive and lack
methodological depth in developing millennial figh. Moreover, these studies tend to
focus on normative aspects without considering Generation Z’s psychological and social
contexts. Therefore, this study seeks to address these gaps by comprehensively
examining millennial figh from both theoretical and practical perspectives.

The novelty of this research lies in its interdisciplinary approach, combining figh theory,
Generation Z psychology, and social media studies. This approach shifts the focus
beyond normative figh to how it can be accepted and implemented by Generation Z in
real life (Ramli et al., 2013; Yasa, 2015). Additionally, the study proposes a millennial
figh curriculum model that madrasahs can adopt to enhance the relevance of Islamic
education in the digital era. This model can serve as a reference for educators and
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policymakers in developing a more inclusive and adaptive Islamic education
framework.

The urgency of this research is further underscored by the challenges Generation Z faces
on social media. Numerous studies indicate that unwise social media use can lead to
issues such as mental health disorders, reduced empathy, and moral degradation
(Berryman et al., 2018; Faizah et al., 2024; Kannan & Kumar, 2022; Mojtahe, 2022).
Generation Z exhibits higher levels of anxiety and depression compared to previous
generations, largely due to excessive social media exposure (Anderson et al., 2025; Sao
et al., 2024). In this context, millennial figh can serve as an ethical guide to help
Generation Z manage social media use healthily and productively.

Furthermore, this study aligns with the global agenda of fostering an inclusive and
sustainable society. Islamic education, through madrasahs, has significant potential to
contribute to the United Nations’ Sustainable Development Goals (SDGs), particularly
the target of promoting inclusive and equitable quality education for all (Abdelgalil et
al., 2024; Camilleri & Camilleri, 2020; Carvalho et al., 2024; Yeoh, 2023). By
developing millennial figh, madrasahs can actively cultivate a young generation that is
not only religious but also ethical, culturally aware, and globally competitive.

In a broader context, this research also addresses epistemological challenges in
contemporary Islamic studies. Islamic scholarship often grapples with a dualism
between tradition and modernity, where tradition is viewed as static and modernity as
dynamic (Eickelman, 2015; Poljarevic, 2015). This study seeks to transcend this
dualism by offering a new perspective that integrates tradition and modernity within the
framework of millennial figh. Its relevance extends beyond the local context, carrying
global implications for the development of contemporary Islamic thought.

. METHOD

This study employs a qualitative approach with a case study design to examine the
implementation of millennial figh in madrasahs in Mandailing Natal, a region
characterized by a traditional Muslim community undergoing digital transformation
(Miles et al., 2014). The location was selected due to its high religiosity and significant
technology penetration among Generation Z. Primary data were collected from three
accredited madrasahs (A, B, and C) through in-depth interviews with 12 respondents
(each madrasah: 1 principal, 2 figh teachers, 1 student), participatory observations over
20 figh teaching sessions and students’ social media interactions, and analysis of
curriculum documents and figh syllabi. Semi-structured interviews explored perceptions
of millennial figh and teaching challenges, such as how teachers integrate social media
ethics. Observations recorded teaching methods, students’ responses to contemporary
figh, and their daily activities both in real life and in the digital world, such as social
media usage (Hester & Adams, 2017).

Secondary data were sourced from official curriculum documents and literature on
contemporary figh. Data analysis was conducted thematically using Miles and
Huberman’s model, encompassing data reduction, presentation, and conclusion drawing
(Miles et al., 2014). During data reduction, interview transcripts were coded to identify
themes, such as “normative curriculum” (from teachers’ statements about classical figh
focus) and “technological opportunities” (from observations of WhatsApp use for
discussions). Data presentation produced descriptive narratives, for example, a student's
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quote: "Figh should address cyberbullying,” linked to observations of students' digital
behaviour. Conclusions tied these themes to the relevance of millennial figh, such as the
need for digital ethics.

Data validation was enhanced through triangulation of sources, methods, and theories.
Source triangulation compared teachers’ statements about limited digital training with
classroom observations of minimal technology and syllabi focused on classical figh,
ensuring data consistency. Method triangulation integrated interviews (subjective
perceptions), observations (classroom dynamics), and document analysis (curriculum
policies) for a holistic view, for instance, verifying students’ claims about the lack of
social media-related material through syllabus analysis. Theoretical triangulation
applied ‘magashid sharia’ to assess millennial figh’s relevance (e.g., protecting intellect
through digital ethics) and digital education theories to evaluate technology’s role in
learning (Nightingale, 2019; Sciberras & Dingli, 2023). This process was applied
directly, such as validating teachers’ challenges through classroom observations
showing a lack of digital tools, ensuring findings were grounded in field realities. This
approach is relevant to the Mandailing Natal context, where tradition and digital
modernity intersect.

RESULT AND DISCUSSION
Development of Millennial Figh in Madrasahs

Amidst complex challenges, this study finds that the implementation of millennial figh
in madrasahs in Mandailing Natal holds significant potential for development. Although
traditional values remain dominant, both Generation Z and educators in madrasahs
exhibit a positive response to the concept of figh that is relevant to modern life.
Furthermore, the potential of technology as a learning tool opens the door to innovation
in figh education. With the right approach, millennial figh can serve as a bridge between
Islamic traditions and the increasingly prominent dynamics of the digital era (Cholid &
Putri, 2021).

One of the primary opportunities lies in students’ interest in figh material that aligns
with their daily lives. Interviews with students from several madrasahs reveal their
enthusiasm for learning how Islamic law applies to the contexts of social media and
digital technology (Putri & Astutik, 2021). For instance, many students expressed a
desire to understand Islamic perspectives on personal data privacy, ethics of digital
interaction, and even fatwas related to online transactions such as e-commerce and
cryptocurrency (Interview, Oct 2024). One student remarked, “I often see my friends
posting things that might not align with Islamic teachings. | want to know how Islam
provides guidance to maintain good character in the online world” (Interview, Oct
2024). This statement reflects that Generation Z seeks not only normative answers but
also practical applications of Islamic values in real life.

This positive response is bolstered by teachers' willingness to adopt new approaches to
teaching figh. Despite capacity limitations, many teachers demonstrate enthusiasm for
learning and integrating contemporary issues into their lessons. Some have even begun
experimenting with innovative methods, such as using real-world case studies to explain
figh concepts. For example, a teacher at an A-accredited madrasah used a cyberbullying
case as a discussion topic to illustrate the Islamic principles of justice and
trustworthiness. The teacher noted, “Students understand figh more easily when they
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see a direct connection between religious teachings and the issues they face in the real
world.” This indicates that, despite existing challenges, teachers hold significant
potential as agents of change in developing millennial figh (Dhamodharan & Sunaina,
2023; Soldatova et al., 2024).

The role of teachers as agents of change aligns with transformational learning theory,
which emphasizes that teachers serve as facilitators to foster students’ perspective shifts
through relevant and reflective learning experiences (Korhonen et al., 2024). According
to Akcay (2012), transformational learning occurs when teachers enable students to
critically question their assumptions and integrate new insights into their understanding.
In the context of this study, teachers using case studies such as cyberbullying allow
students to reflect on Islamic values in their digital lives, thereby enhancing the
relevance of millennial figh. This approach not only improves students’ understanding
but also encourages a transformation in their attitudes toward contemporary issues, such
as social media ethics. Thus, the teacher’s role as a transformational facilitator is pivotal
in integrating millennial figh into the madrasah curriculum, strengthening their capacity
to bridge tradition and modernity.

Field observations indicate that several madrasahs have begun utilizing digital platforms
to deliver figh material creatively. One example is the use of instant messaging
applications like WhatsApp groups for discussions on contemporary figh issues
(Observation, Oct 2024). Teachers send questions or digital ethics cases to students,
which are then discussed collaboratively. This method not only enhances student
participation but also fosters a deeper understanding of the material. Additionally, some
madrasahs have started using short animated videos to explain complex figh concepts,
such as inheritance or zakat laws, in a modern context. This approach makes figh
material more engaging and accessible to Generation Z. The potential of technology as
a learning tool represents a significant opportunity for implementing millennial figh
(Abdullah et al., 2013; Ghofar et al., 2024). In the digital era, technology serves not only
as a communication tool but also as an interactive and inclusive learning medium
(Eberhard, 2019; Giannella, 2017; Indra, 2022).
Utilizing Digital
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Figure 1. Startegies in millennial figh education

Innovations in teaching methods create opportunities for developing a more adaptive
millennial figh. One promising approach is blended learning, which integrates face-to-
face and online instruction. This method enables students to study figh flexibly, both
within and outside the classroom. For instance, students access figh materials through
online platforms such as Google Classroom while in-depth discussions occur in class
(Observation, Oct 2024). This approach not only enhances learning effectiveness but
also fosters digital literacy skills.
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Furthermore, project-based learning (PBL) demonstrates significant potential in figh
education (Ramadani et al., 2024; Sutrisno & Nasucha, 2023). Through PBL, students
are tasked with analyzing real-world cases, such as addressing hate speech on social
media or protecting digital privacy, thereby strengthening their understanding of figh
and honing critical problem-solving skills. In Madrasah B, for example, a PBL project
on digital ethics required students to develop figh-based solutions for cyber harassment
cases, which were presented during class discussions (Observation, Oct 2024). The
effectiveness of PBL was assessed through observations of project outcomes, which
demonstrated improved application of figh principles in digital contexts, and post-
project interviews that revealed enhanced critical thinking and ethical awareness among
students. For instance, students articulated how the Islamic principle of justice (adl)
informed their solutions to cyber harassment. These findings confirm that PBL not only
deepens figh comprehension but also equips students with practical skills to address
contemporary challenges, reinforcing the transformative potential of millennial figh in
madrasah education.

Collaboration between madrasahs, local government, and the community is another
critical factor in developing millennial figh. This study finds that local government
support can accelerate the transformation of the figh curriculum in madrasahs. For
example, the government could provide training for teachers on contemporary figh and
digital technology, as well as incentives for madrasahs to successfully implement
millennial figh (Teacher, Interview, Oct 2024). Additionally, the community can play
an active role in supporting this change. Through open dialogue, the public can be
encouraged to recognize the importance of integrating Islamic values with digital
modernity without undermining Islamic identity. One madrasah principal stated,
“Change won’t succeed if it’s only driven by madrasahs. We need support from all
parties, including parents and community leaders” (Interview, Oct 2024).

Theoretically, the development of millennial figh is supported by the principles of
magashid sharia, which emphasize the protection of five core aspects: religion, life,
intellect, lineage, and property (Anwa et al., 2021; Mansyur, 2020; Norman & Ruhullah,
2024). These principles can serve as a foundational framework for creating figh that is
relevant to modern life. For instance, in the context of social media, protecting religion
can be realized through ethical guidelines that safeguard the faith and morality of
Muslims (Karyono et al., 2019; Piwko et al., 2021). Protecting intellect can involve
education on the negative mental health impacts of social media, while protecting
property can be addressed through fatwas ensuring safe and lawful digital transactions
(Mohammed, 2013; Rossanty et al., 2021). This approach preserves the essence of
Islamic teachings while ensuring figh remains relevant to contemporary needs.

Moreover, millennial figh has significant potential to contribute to global agendas, such
as the Sustainable Development Goals (SDGs). One SDG target is to promote inclusive
and equitable quality education for all (Adipat & Chotikapanich, 2022; Awini et al.,
2024; Carvalho et al., 2024). Through the development of millennial figh, madrasahs
can actively foster a young generation that is not only religious but also ethical,
culturally aware, and globally competitive. For example, by introducing digital ethics
concepts, madrasahs can help students cultivate empathy, tolerance, and responsibility
in online interactions (Chaudhary, 2020; Haddade et al., 2024; Umah et al., 2023). This
aligns with the SDG goal of creating an inclusive and sustainable society.
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However, developing millennial figh requires a cautious approach to ensure that Islamic
values remain intact. This transformation should not be interpreted as a dilution of
tradition but rather as an effort to strengthen Islamic identity in a modern context. For
instance, teaching millennial figh must adhere to sharia principles such as justice,
honesty, and accountability. Additionally, this approach should consider the local
characteristics of the Mandailing Natal community, which holds strong cultural values.
In this way, millennial figh can bridge tradition and modernity without losing the
essence of Islamic teachings.

Overall, the opportunities for developing millennial figh in Mandailing Natal madrasahs
are substantial. Students’ interest in contemporary figh material, teachers’ willingness
to adopt new approaches, the potential of technology as a learning tool, and support
from the government and community are key factors that can be leveraged to realize
millennial figh. With the right strategy, millennial figh can address the challenges faced
by Generation Z in the digital era while reinforcing Islam’s role as a universal and
responsive religion to the changing times.

Millennial Figh Curriculum Model and its Impact

The proposed millennial figh curriculum model comprises three main components:
social media ethics, contemporary fatwas, and real-world case studies. The first
component, social media ethics, addresses issues such as hate speech, data privacy,
plagiarism, and cyberbullying (Acosta et al., 2023; Lipschultz, 2019; Swenson-Lepper
& Kerby, 2019). This discussion is grounded in the magashid sharia principles of
protecting religion and intellect, emphasizing the importance of maintaining moral and
intellectual integrity. For example, in the context of hate speech, students are guided to
understand how Islam promotes tolerance, empathy, and constructive dialogue as
alternatives to responding to differing opinions. One figh teacher noted, “When students
realize that every word they write on social media has spiritual and social consequences,
they become more cautious in their interactions” (Interview, Oct 2024). This suggests
that millennial figh material not only provides normative guidance but also shapes
students’ character.

The second component involves contemporary fatwas related to digital technology, such
as rulings on online transactions, cryptocurrency use, or fatwas addressing deepfakes
and information manipulation (Atiyah et al., 2024; Bashori & Jusoh, 2023; Hidayati et
al., 2023). These fatwas are designed to address the practical needs of Generation Z
living in the digital era. For instance, in discussions about online transactions, students
are introduced to Islamic muamalah principles, such as honesty, transparency, and
justice. Students then present their views in class, drawing on field observations and
linking them to Islamic ethical principles, with ample space provided for debating
concepts and contexts to elaborate on each issue in detail. Through these interactive
discussions, students learn to distinguish between permissible (halal) and prohibited
(haram) transactions in the context of e-commerce. One student remarked, “I now better
understand how to choose safe online shopping platforms that align with Islamic
teachings” (Interview, Oct 2024). This statement indicates that contemporary fatwas are
not only relevant but also empower students to make informed decisions in their daily
lives.

The third component consists of real-world case studies illustrating the application of
figh in modern contexts. These case studies are designed to enhance students’
understanding of figh concepts through the analysis of current issues. For example, one
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case study focuses on the phenomenon of influencer marketing on social media.
Students are tasked with analyzing whether a product promotion by an influencer
adheres to the Islamic principle of trustworthiness (amanah). Such discussions not only
deepen students’ comprehension of figh but also hone their critical thinking skills. A
figh teacher observed, “Case studies make students more engaged in learning because
they see a direct link between theory and practice” (Interview, Oct 2024).

The teaching methods in this curriculum model are also designed to support the effective
implementation of millennial figh. The primary approach is blended learning, which
combines face-to-face and online instruction. Through platforms like Google Classroom
and WhatsApp, students can access figh material flexibly while in-depth discussions
occur in the classroom. Additionally, project-based learning (PBL) is employed to
involve students in solving real-world problems. For instance, students might be
assigned to design a social media campaign promoting Islamic values such as tolerance,
honesty, and responsibility. These tasks not only develop students' digital literacy skills
but also position them as positive change agents in the virtual world.

The implementation of this millennial figh curriculum model yields significant impacts
across multiple dimensions. First, it enhances students' understanding of social media
ethics and helps them integrate Islamic values into their digital lives. Interview data
reveal that students have become more prudent in using social media, such as avoiding
hate speech or verifying information before sharing. Second, the model boosts teachers'
capacity to teach contemporary figh. Teachers gain confidence in delivering material
relevant to Generation Z’s needs and become more adept at using technology as a
teaching tool. Third, for madrasahs, the model elevates their reputation as adaptive
educational institutions. Madrasahs successfully implementing millennial figh earns
community appreciation for addressing Generation Z's challenges effectively.

Social Media Contemporary Modern Case Teaching Impact of
Ethics Fatwas Studies thod: Impl. i

Guiding students to Providing figh-based Encouraging critical Employing blended Evaluating the
integrate Islamic guidance for digital analysis of figh and project-based curriculum’s effects
values into digital technologies applications in learning to engage on students,

interactions. contemporary students. teachers, and
contexts. madrasahs.

UU0] [UUU] [UUU] |[O00] |GWW
( ) [ N C AR ) € |

Figure 2. Foundations of millennial figh

The broader community also experiences these positive effects. Society has begun to
recognize the benefits of the millennial figh approach, particularly in shaping a young
generation that is religious, ethical, and globally competitive. One community leader
stated, “Our children are now wiser in using social media without losing their Islamic
identity. This proves that Islamic education can evolve without abandoning traditional
values” (Interview, Nov 2024). This statement highlights that millennial figh is not only
relevant to Generation Z but also gains acceptance from a community initially sceptical
of change.

Nevertheless, implementing this model requires periodic evaluation and adjustment to
ensure its sustainability. This study recommends that madrasahs regularly assess the
curriculum’s effectiveness through student surveys, field observations, and feedback
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from teachers and the community. Moreover, collaboration among madrasahs, local
government, and society must be strengthened to support this transformation. For
instance, the government could provide advanced training for teachers on contemporary
figh and digital technology, as well as incentives for madrasahs successfully adopting
the model (Alvarez et al., 2023; Montenegro-Rueda & Fernandez-Batanero, 2022;
Véaataja & Frangou, 2021). Meanwhile, the community can play an active role in
guiding children to use social media wisely.

Theoretically, this millennial figh curriculum model carries global implications for the
development of contemporary Islamic education. It demonstrates that figh is not only
relevant locally but can also be adapted to address global challenges, such as moral
degradation online or social polarization on social media. Through this approach,
millennial figh can serve as a vital tool in fostering an inclusive, ethical, and sustainable
society. For example, by introducing digital ethics, madrasahs can contribute to
achieving the Sustainable Development Goals (SDGs), particularly in promoting quality
education and global peace.

In summary, the millennial figh curriculum model proposed in this study offers
substantial potential to address Generation Z’s challenges in the digital era. By
integrating magashid sharia principles, innovative teaching methods, and multi-
stakeholder collaboration, this model not only enhances the relevance of Islamic
education but also reinforces the role of madrasahs as institutions adaptive to
contemporary changes. Its positive impacts on students, teachers, madrasahs, and
society demonstrate that millennial figh is not merely a theoretical concept but a
practical solution for bridging tradition and modernity in the realm of social media.

Challenges in Implementing Millennial Figh in Madrasahs

Madrasahs, as Islamic educational institutions, play a central role in shaping the Islamic
identity of the younger generation (Khalfaoui, 2014). In the context of Mandailing
Natal, the implementation of millennial figh faces complex and multidimensional
challenges. As a region dominated by traditional values, madrasahs in Mandailing Natal
often adhere to a normative approach in teaching figh, which is difficult for Generation
Z, living in the digital era to accept. This phenomenon creates a gap between the
religious values taught in madrasahs and the realities of student's lives in the virtual
world.

The figh curriculum in madrasahs in Mandailing Natal remains predominantly rooted in
a classical approach, focusing on memorizing figh terminology and rules without
considering the dynamics of modernity. This study found that the figh material taught
tends to be static, covering topics such as ritual worship, traditional transactions
(muamalah), and family law (Majid et al., 2024). Meanwhile, contemporary issues such
as social media ethics, data privacy, or fatwas related to digital technology are rarely
addressed. This renders students feeling that figh lessons are irrelevant to their daily
lives. As one interviewed student stated, “The figh taught in madrasahs sometimes feels
distant from what | experience on social media. | want to know how Islam regulates
things like hate speech or cyberbullying.” (Interview, Oct 2024) This statement
highlights that the current figh curriculum fails to address Generation Z’s need for self-
actualization in a digital context.

Additionally, the limited capacity of teachers is a major factor hindering the
implementation of millennial figh (Musri & Adiyono, 2023; Rahmadhani et al., 2024).
Figh teachers in Mandailing Natal madrasahs generally have a traditional educational
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background, with a focus on classical figh literature. They lack an understanding of
social media dynamics and the application of figh in digital contexts. Field observations
revealed that many teachers struggle to deliver figh material relevant to modern life due
to inadequate training and resources (Observation, Oct 2024). Some teachers even
admitted to not fully understanding phenomena such as deepfakes, influencer
marketing, or cryptocurrency transactions, which are increasingly common among
Generation Z (Juwita et al., 2022; Paseru et al., 2023a, 2023b; Tumangkeng &
Kawilarang, 2024). This creates a disconnect between the figh theory taught and
students’ real-world experiences.

Limited technological infrastructure also poses a significant obstacle to implementing
millennial figh. Many madrasahs in Mandailing Natal lack adequate technological
access, such as computer labs, stable internet connections, or online learning platforms
(Hadi, 2024; Ristanti, 2023). This limitation makes technology-based figh education
challenging to implement. For example, some madrasahs only have one or two
computers shared among hundreds of students (Observation, Oct 2024), while others
lack modern technological facilities entirely. This situation contrasts sharply with
Generation Z’s identity as “digital natives” who are highly familiar with technology
(Chang & Chang, 2023; Kohnova & Papula, 2020). Without sufficient infrastructure,
madrasahs struggle to integrate millennial figh into the learning process.

Normative Figh

Negative Curriculum
Influence of
Social Media Traditional focus on
memorization and
Ethical issues classical topics
arising from social
media use

lelted
Teacher
) Capacity
Dominance of :I Lack of
ags ack o
Traditional 3 understanding of
Values social media and

digital contexts
Resistance to

change due to
strong cultural
norms

Inadequate
Technological
Infrastructure

Insufficient access
to computers,
internet, and online
platforms

Figure 3. Challenges in implementing millennial figh

On the other hand, external challenges from the socio-cultural environment further
complicate the implementation of millennial figh. The Mandailing Natal community
tends to uphold strong traditional values, leading to resistance against change, including
figh curriculum reform, in other religious institutions, such as the numerous pesantren
in Mandailing Natal (Nasution et al., 2021), a classical approach to figh education
persists, relying heavily on traditional texts with minimal contextualization. Madrasahs,
which are more familiar with modernization issues, seem unable to fully embrace the
digital framework intended for developing millennial figh. Some parents even expressed
concerns about resistance to what they perceive as experimental modernization of the
Islamic curriculum (Interview, Oct 2024). These parents believe that the strength of the
classical approach in religious education provides an absolute Islamic identity, avoiding
what they see as inconsistent shifts.
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In this regard, the negative influence of social media also emerges as a critical issue that
figh education in madrasahs has yet to address fully. Generation Z in Mandailing Natal
is highly active on social media, yet many use these platforms without ethical guidance.
This is evident in the curriculum’s lack of contextual relevance to social media issues.
Phenomena such as hate speech, flexing, plagiarism, cyberbullying, validation-seeking
content, and exposure to private matters (aurat) have become serious problems affecting
students’ morality and behaviour. Field observation data indicate that most students are
unaware of the legal and moral consequences of their actions on social media. One figh
teacher noted, “Students often don’t realize that what they write or share on social media
can have negative impacts, both for themselves and others.” (Interview, Oct 2024) This
situation underscores the urgency of developing millennial figh as an ethical guide for
Generation Z to use social media wisely.

Nevertheless, these challenges are not insurmountable. Through collaboration between
madrasahs, local government, and the community, the implementation of millennial figh
can be realized gradually. In 2022, the Mandailing Natal local government issued
Regent Regulation No. 12 of 2022 on Religion-Based Curriculum in Educational Units
in Mandailing Natal Regency. This regulation mandates all educational institutions to
manage religious curricula with comprehensive content, ranging from congregational
dawn prayers to the addition of extracurricular activities enriching the religious
education curriculum (Ardiansyah, 2022). However, it is noted that senior madrasahs
(Madrasah Aliyah) fall outside the regent’s jurisdiction and are thus unaffected by this
regulation. Consequently, broader collaboration with the North Sumatra Provincial
Government, which oversees Madrasah Aliyah, is needed to provide at least moral
support or even legally binding backing.

Overall, the challenges of implementing millennial figh in Mandailing Natal madrasahs
reflect the complexity of transforming Islamic education in the digital era. A normative
figh curriculum, limited teacher capacity, inadequate technological infrastructure, the
dominance of traditional values, and the negative influence of social media are key
factors that must be addressed in efforts to develop millennial figh. With the right
approach, these challenges can be transformed into opportunities to create a young
generation that is religious, ethical, and adaptable to modernity.

. CONCLUSION

This study investigates the implementation of millennial figh in Mandailing Natal’s
madrasahs, revealing that challenges such as normative curricula rooted in classical figh,
limited teacher expertise in digital issues, scarce technological infrastructure,
entrenched traditional values, and negative social media influences like hate speech and
cyberbullying on Generation Z are countered by significant opportunities. Students’
enthusiasm for contemporary figh relevant to digital life, teachers’ willingness to
embrace innovative methods, and technology’s role as an interactive learning tool, such
as online platforms for digital ethics discussions, pave the way for progress. The
proposed millennial figh curriculum model, integrating maqgashid sharia principles with
social media ethics, contemporary fatwas on digital transactions, and real-world case
studies like cyber harassment analysis, delivers tangible impacts. Students grow more
prudent in social media use, applying justice (adl) in digital contexts, while teachers
enhance pedagogical skills through approaches like project-based learning. Madrasahs
strengthen their reputation as adaptive institutions, and communities embrace this
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approach without fearing a weakened Islamic identity. Theoretically, millennial figh
transcends local relevance, enriching global Islamic education and supporting
Sustainable Development Goals for inclusive, ethical societies. Thus, millennial figh
emerges as a dynamic bridge between Islamic tradition and digital modernity, affirming
Islam’s universal role in addressing contemporary challenges with timeless wisdom and
innovative adaptability.
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